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Executive Summary 
 

This report compiles the perspective of 26 experts from universities established in Turkey (8), 

Lithuania (5), France (5), and Spain (8), on integrating the green transition into higher education in 

economics and administrative sciences (EAS hereinafter). The general consensus is that current EAS 

curricula are insufficient and overly focused on profit maximization, ignoring ecological limits and 

new environmental regulations. Experts recommend transforming core courses to include topics such 

as carbon accounting, sustainable finance, and the circular economy as mandatory components in the 

EAS curricula. Although there is growing interest among students, experts caution that students still 

lack a deep understanding of career opportunities and the technical skills required. Finally, a paradigm 

shift is proposed to foster critical thinking and collaboration with the private sector to bridge the gap 

between academic theory and the demands of the labor market. 

 

 
 

Experts consulted in Turkey, Lithuania, France, and Spain agree that the current state of the 

curriculum in EAS is insufficient to address the challenges of the ecological transition. The current 

situation and the implications of this transition, as described by the interviews, are detailed below. 

 

Current State: A Gap Between Theory and Reality 

 

The general consensus is that current curricula are disconnected from the planet’s biophysical limits 

and from new environmental regulations. 

● Structural Inadequacy. In Turkey and Spain, the curriculum is described as “obsolete” or it is 

stated that the “gap is total,” as the paradigm of short-term profit maximization continues to 

prevail. 

● Fragmentation and Elective Status. Sustainability is often treated as a “peripheral topic” or an 

elective course at the end of the degree program, which prevents students from developing a 

systemic perspective from the outset. 
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● Institutional inconsistency. In Lithuania and France, although progress has been made, integration 

relies excessively on the individual initiative of the professor rather than on a solid institutional 

strategy, leading to contradictory content across courses. 

 

Implications of the Green Transition for EAS Education 

 

The green transition is not perceived as the addition of an ecological chapter, but rather as a total 

reconfiguration of the value proposition of EAS education. 

● Paradigm shift. A shift is required from a neoclassical approach to one of ecological and circular 

economics, where “natural capital” is integrated into the production function on the same level as 

physical or human capital. 

● Mandatory Multidisciplinarity. EAS education must merge with concepts from ecology, 

engineering, and environmental law. For example, graduates must understand carbon accounting 

and sustainable finance (ESG) as basic technical tools, not as rare specialties. 

● New technical and ethical competencies. Experts highlight the need to develop systems thinking 

(understanding the company as part of a broader social and ecological system) and regulatory 

literacy to comply with frameworks such as the European Green Deal or the CSRD directive. 

 

Main Barriers to Updating 

 

Experts warn that unless a bold decision is made to make ecological transition training mandatory 

and cross-disciplinary, EAS faculties risk producing professionals disconnected from current 

economic realities, losing competitiveness to other more technical profiles such as 

engineers.Curriculum stagnation is due to several critical factors identified across the four countries: 

● Faculty resistance. Many academics, trained in traditional models of infinite growth, exhibit 

“paradigmatic resistance” or feel that change is an attack on their field of expertise. 

● Lack of training and “unlearning”. Faculty not only lack technical training in sustainability but 

must also “unlearn” concepts they have taught as absolute truths for decades. 

● Bureaucratic rigidity: Accreditation and degree modification processes are excessively slow and 

rigid, preventing universities from responding at the speed demanded by the labor market and the 

climate crisis. 

● Perverse incentive system. In France and Spain, it is noted that professors are evaluated based on 

their research published in traditional journals rather than on their pedagogical innovation or their 

impact on sustainability, which discourages efforts to update curricula. 

 

The following section of the report provides a summary of each of the questions addressed by the 

experts, highlighting differences by country. That is, what did the interviewed experts from each 

country say in response to each of the 8 questions? Are there significant differences in the experts’ 

responses? The questions are:  

1. What are the main implications of the green transition for EAS education? 

2. Do you think the current EAS curriculum is sufficient to address the green transition? 

3. What core competencies do you think graduates should have in the context of the green transition? 

4. In the context of your country, how should the green transition be integrated into the curricula of 

EAS programs? 

5. What do you see as the main barriers to implementing a green transition–oriented curriculum in 

EAS faculties? 
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6. How do you expect the economics and administrative sciences curriculum to evolve over the next 

five years? 

7. As a stakeholder in the curriculum development process, how do you perceive the level of interest 

and awareness among the general student body at your faculty regarding career fields focused on 

the green transition and sustainability? 

8. If you were to make only one recommendation, what should be the first change in the curriculum 

in the context of the green transition? 

 

Implications of the green transition for university education in economics and 

business. 
 

Experts from the four countries agree that the green transition requires systemic transformation, but 

approaches vary. In Turkey, the emphasis is on the fact that it is not merely an environmental issue, 

but a transformation affecting finance, accounting, and public policy, requiring its mandatory 

integration into the core of EAS programs. In Lithuania, the primary focus is on ensuring that 

decision-making frameworks go beyond monetary returns to include social and environmental 

factors, promoting integrated “environmental literacy.” In France, it is perceived as a radical shift 

requiring the deconstruction of the “single-objective” (economic) model in favor of a multi-objective 

one, affecting even the administrative management of schools. In Spain, similarly to France, experts 

emphasize the need to move away from the neoclassical approach of profit maximization to teach 

social and environmental value, integrating sustainability across the curriculum so that it does not 

depend on student choice through elective courses. It is also important to note that, regarding the 

implications for university teaching on sustainability for EAS students, while Turkey and Spain focus 

on the economic paradigm shift, Lithuania and France place greater emphasis on adapting practical 

tools and institutional management. 

 

● Turkey: "The green transition must be a mandatory component of the curriculum rather than 

remaining optional". "It requires a shift from traditional models to more integrated approaches". 

● Lithuania: "Evaluation and decision-making frameworks must expand beyond purely monetary 

returns to include environmental, social and broader sustainability factors". 

● France: "Business disciplines were historically built on the assumption that organizations pursue 

a single goal (...) The green transition now challenges this foundation". 

● Spain: "We should shift the focus away from the neoclassical approach where the primary 

objective is profit maximization". "The ecological transition should not be understood as an 

'additional module' but rather as a kind of total reconfiguration of our value proposition". 

 

Figure 1. “Which areas or topics do you think the green transition most strongly influences 

among EAS students? From 1=  “most important” to 7 = “least important.” 
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The current EAS curriculum to address the green transition. 
 

There is widespread experts’ consensus that current plans are inadequate, although the situation varies 

by country. In Turkey, the curriculum is described as "outdated," with a critical shortage of trained 

faculty and a lack of integration into core subjects highlighted. In Lithuania, the situation is perceived 

as inconsistent: while updates are being made, integration relies too heavily on individual professors’ 

initiative and competition for space with other subjects such as AI. In France, the landscape is more 

dynamic, viewed as a “work in progress” with genuine efforts, though still insufficient to challenge 

traditional academic concepts that may be part of the problem. In Spain, the gap is described as 

“total,” with noting that analytical frameworks and tools remain disconnected from environmental 

limits and requirements. The key difference is that, while Turkey and Spain see a deep structural void, 

France and Lithuania observe a gradual but uneven transition, limited by faculty autonomy and the 

lack of mandatory standards. 

 

● Turkey: "The current curriculum is largely insufficient and outdated". "It is not enough to add a 

'green chapter' to a textbook; the fundamental logic of these courses must be re-evaluated". 

● Lithuania: "Lithuanian universities do not give the green transition enough attention". "The 

coverage is still limited... there are not many subjects that meaningfully cover sustainability". 

● France: "Some of these [old academic] concepts may have contributed to the problem rather than 

the solution". "It is a work in progress and honestly, it will always be". 

● Spain: "The gap is total—if content related to sustainability isn’t taught, how are we going to 

ensure that future business professionals... are prepared?". "Analytical frameworks, tools, and 

assumptions (...) remain largely detached from these environmental limits" 

 

Core sustainability-related competencies of EAS graduates. 
 

According to experts, priority competencies are divided between technical and critical thinking skills. 

In Turkey, “sustainability literacy” and technical knowledge in carbon accounting and sustainable 

finance are prioritized, noting that current graduates lack these technical skills. In Lithuania, the 

emphasis is on systems thinking, ethics, and the ability to analyze data for science-based decision-

making. Experts in France highlight societal reflexivity (i.e., the ability to question the collective 

impact of one’s own practices) and the ability to manage uncertainty and complex scenarios. In Spain, 

the standout competency is critical thinking, followed by resilience and the ability to understand 

environmental laws and criteria to avoid greenwashing. It is significant that, regarding the 

competencies experts consider core, the main difference across countries is that Turkey leans toward 

technical specialization to compete with engineers, while France and Spain prioritize soft and critical 

skills to lead organizational change. 
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● Turkey: "Graduates should primarily possess sustainability literacy, meaning they should clearly 

understand that sustainability is not limited to environmental issues". "Ability to see the business 

as part of a larger ecological and social system". 

● Lithuania: "Priority skill set is interdisciplinary ('triple bottom line')”. “Graduates should have 

at least basic literacy in environmental protection, the social dimension, and relevant legal 

aspects". 

● France: "Critical thinking: the ability to think independently and maintain a questioning mindset". 

"Societal reflexivity... the ability to step back and critically reflect on one's own practices". 

● Spain: "The core competency—not just in terms of sustainability, but in general—is critical 

thinking". "Reflecting on why we should steer the economy toward sustainable and circular 

production". 

 

Figure 2. “Which competencies or skills do you think are currently underdeveloped?   

From 1= “most important” to 9 = “least important.”] 

 

 

 
 

Integration of sustainability into the curricula of EAS programs. 
 

Experts from the four countries identify two key aspects for integration into curricula: regulatory 

mandates and academic autonomy. In Turkey, strong state intervention through the YÖK (Council of 

Higher Education) is suggested to establish mandatory content and create national curriculum 

commissions. In Lithuania, a strategic “umbrella” approach led by the EU is preferred, one that 

translates into university strategies while maintaining autonomy and avoiding direct government 

impositions. In France, the main driver is regulation and international accreditations, though there is 

a warning about the risk of this becoming an exercise in superficial bureaucratic compliance. In Spain, 

there is a push for cross-cutting integration where professors, on a voluntary basis but with incentives 

from the Education & Universities Ministry, redesign their courses based on real-world challenges. 

Turkey takes the most centralized stance, while Spain and Lithuania rely more on self-regulation and 

responding to market demands. 

● Turkey: "A central authority (e.g., higher education council) should create a specialized 

committee composed of experts actively working on sustainability". "Integration through the 

conventional department-faculty-senate process is (...) very slow". 

● Lithuania: "Embedding green transition goals into the university’s strategic plan is seen as a key 

lever". "Change can be encouraged indirectly (...) by embedding sustainability expectations into 

program evaluation/accreditation criteria". 
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● France: "Real, large-scale curriculum change is unlikely to come from individual goodwill alone 

it needs to be pushed from above". "Integrating sustainability directly into each discipline(...) so 

that students can project themselves professionally". 

● Spain: "The ecological transition should be integrated across as many courses as possible... given 

the need to incorporate it into management decisions". "Ideally, we should include basic required 

courses for everyone and, subsequently, encourage specialization through graduate programs". 

 

Main barriers to implementing sustainability content in EAS curricula. 
 

The main findings are unanimous: the capacity and resilience of the faculty are the number one 

barrier, according to the experts interviewed in the four countries. In Turkey, “disciplinary 

protectionism” and the lack of incentives for academics to keep their skills up to date are highlighted. 

In Lithuania, social distrust of government policies and the rigidity of program review cycles are 

added to the list. In France, experts point to a contradiction in incentives: professors are evaluated 

based on their research in traditional journals (not on sustainability), and universities are evaluated 

based on the salaries of their graduates. In Spain, the need to “unlearn” old models of infinite growth 

and the lack of recognition for teaching innovation in academic careers are emphasized. While in 

Turkey the problem seems to be more one of technical training, in France, Lithuania, and Spain it is 

a matter of institutional incentives and deeply entrenched ideological barriers. 

 

● Turkey: "Academics who have taught the same courses for many years feel no need to change, 

and oppose new fields". "Academics perceive change as an attack on their field and adopt a 

defensive, closed posture". 

● Lithuania: "Distrust toward government and policies creates pushback (a segment of society 

views the green transition as unnecessary or excessive)". "Curricula are revised infrequently and 

follow fixed cycles". 

● France: "Incentives for professors are still very much weighted on the research side". 

"Transforming one's curriculum means deconstructing knowledge that one has built an entire 

career on". 

● Spain: "Faculty members have to unlearn; unlearn models we once considered universal". 

"Processes for verifying, modifying, and accrediting degrees are complex, inflexible, and greatly 

slow down the adaptation". 

 

Figure 3. “Which barriers do you think are currently impeding the integration of the green 

transition into the curricula of EAS faculties?  From 1 = “most important” to 6 = “least 

important.” 
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Based on the experts’ responses, a comparative table of the barriers to integrating the green transition 

into EAS curricula as identified by experts is shown. 

 
Comparative Table: Barriers to Green Transition Integration 

Barrier 

Category 
Turkey Lithuania France Spain 

Academic 

Staff 

Significant lack of 

qualified staff; 

experts in 

traditional models 

resist new fields 

due to 

"paradigmatic 

resistance". 

Lack of 

sustainability 

literacy; 

implementation is 

highly subjective 

and depends on 

individual teachers' 

freedom. 

Cognitive resistance; 

professors find it difficult to 

deconstruct the knowledge 

they built their careers on. 

Necessity of "unlearning" 

old models (infinite 

growth); lack of specific 

training for technical 

subjects like accounting. 

Institutional 

& Structural 

Rigid, siloed 

departments 

("structural 

walls"); 

bureaucratic 

processes for 

modification are 

very slow. 

Crowded curricula 

with competition for 

space (AI vs. 

Green); infrequent 

revision cycles. 

Lack of institutional 

coherence; disconnect 

between school values and 

actual practices (e.g., carbon-

heavy student travel). 

Compartmentalized 

curricula and academic 

bureaucracy; 

modification processes 

take years while reality 

changes monthly. 

Incentives 

Absence of 

professional or 

financial 

recognition for 

curriculum 

overhaul. 

Few incentives to 

retrain lecturers or 

attract practitioners 

from the private 

sector into teaching. 

Evaluation systems 

(rankings/accreditations) and 

research metrics do not reward 

sustainability efforts. 

Teaching innovation 

receives no direct 

recognition in the formal 

academic career path. 

Industry & 

Market 

Weak links with 

the business sector; 

lack of 

collaborative 

projects makes 

education too 

theoretical. 

Ambiguous links; 

some firms may not 

support the green 

transition or lack 

interest in 

collaboration. 

Disconnect between what is 

taught and day-to-day 

business practices where 

sustainability is not yet fully 

embedded. 

Limited connection with 

the professional world, 

making it difficult to 

develop applied case 

studies or field projects. 

Political & 

Regulatory 

Lack of top-down 

mandates and 

"absence of 

political will" at 

the national level. 

Societal and political 

resistance; public 

distrust toward 

government green 

policies. 

System sends "mixed signals"; 

schools are evaluated on 

sustainability but also on 

graduate salaries. 

Lack of clear guidelines 

at the institutional or 

governmental level 

hinders proactive 

adoption. 

Resources & 

Materials 

Scarcity of high-

quality, localized 

teaching materials 

tailored to the 

national context. 

Scarcity of teaching 

materials and 

educational 

resources; field is 

seen as too broad 

and fragmented. 

Significant lack of funding 

and administrative support, 

especially in public 

universities. 

Scarcity of teaching 

materials; tight 

operational deadlines 

prevent well-considered 

changes. 

Students 

Insufficient student 

demand; they do 

not yet hold 

academics 

accountable for 

curriculum content. 

Many students are 

passive; they trust 

the institution to 

teach what is needed 

without questioning 

the curriculum. 

Students perceive green fields 

as "risky" or may prioritize 

individual success and high 

salaries over impact. 

Interest is often 

superficial or 

overshadowed by 

immediate technological 

trends like AI. 
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Perspectives on the evolution of EAS curricula over the next five years.  
 

The expectations of the experts interviewed range from cautious optimism to pessimism due to 

bureaucratic delays. In Turkey, a gradual evolution is expected, driven by market pressure and 

environmental rankings, although there is a risk of superficial “curricular greenwashing.” In 

Lithuania, experts are somewhat more optimistic and foresee data analytics and sustainability 

merging into stronger interdisciplinary modules. In France, sustainability is expected to be taught as 

a factor of resilience in the face of multiple crises (energy, materials), competing with AI for 

curriculum attention. In Spain, experts are less optimistic due to administrative inertia, though they 

expect a “forced transition” driven by European regulations that will require the integration of 

sustainability and Big Data. The major difference in experts’ responses by country is that France 

already views sustainability as a matter of business survival, while Turkey and Spain still see it as a 

necessary competitive adaptation. 

 

● Turkey: "The transition is no longer a choice but a survival strategy for EAS faculties". 

"Universities will inevitably become part of this transformation whether they choose to or not". 

● Lithuania: "Data analytics to become more prevalent and likely a top priority in EAS curricula". 

"Sustainability serving as a cross-cutting theme rather than an isolated topic". 

● France: "The transition will be more and more integrated as a resilience and robustness factor". 

"Curricula are expected to become more interconnected, with sustainability serving as a cross-

cutting theme". 

● Spain: "I think it will be a forced transition and that it will likely be driven by the European 

Union". "I think that in the future we’ll see that fusion between sustainability, Big Data, and I 

believe that’s also on the horizon". 

 

Level of interest and awareness among Economics and Business students 

regarding sustainability.  
 

In general, experts indicate that student interest is described as growing but superficial. In Turkey, 

awareness is uneven: students recognize the prestige of “green” roles in professional profiles but are 

unaware of the technical requirements, and many remain focused on traditional careers and career 

paths, such as banking or the public sector. In Lithuania, experts believe that students tend to rely 

passively on what the university offers, without actively demanding new skills. In France, experts 

observe a generational tension: students are well-informed but individualistic (“my grade, my work”), 

and perceive sustainability careers as economically “risky.” In Spain, experts believe that students 

are somewhat familiar with the SDGs and have a general awareness of them, but are more concerned 

with and interested in AI than in the ecological transition. France stands out for noting a “cognitive 

dissonance” among students who do not want to give up their lifestyle, while in Turkey the barrier is 

the lack of role models in the local labor market. 

 

● Turkey: "Interest is increasingly driven by the observation of changing job descriptions and the 

rise of ESG-related roles". "Most students lack systematic exposure". A Turkish expert 

emphasized that hands-on experience, such as field trips, guest speakers, and collaboration with 

industry professionals, plays a crucial role in raising awareness and motivating students. 
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● Lithuania: "Many students passively accept the curriculum content and don’t ask what 

competencies they specifically need". "Receptiveness appears higher" in fields like finance and 

marketing. 

● France: "Students still perceive this field as risky... they are often unsure whether they will get a 

job [or] a high-paying job". "Awareness without collective conscience... is not enough". 

● Spain: "Interest is not always accompanied by a clear understanding of the professional 

implications". "They are more focused on technological changes—especially artificial 

intelligence—which they do perceive as a more immediate transformation". “For example, in the 

field of auditing, students are unaware that new areas are emerging related to the verification of 

sustainability information or ESG risk analysis, which is becoming increasingly relevant in 

professional practice.” 

 

Recommendations for implementing change in the EAS curricula. 
 

Each country’s experts propose a different starting point to break the inertia. Turkey recommends 

immediately making a foundational course on sustainability or ESG management and reporting 

mandatory for all students (i.e., top-down) to bridge the employability gap quickly. Lithuania 

suggests prioritizing data analysis skills and learning based on practical challenges or real-world 

projects to ensure graduates can handle complex environmental data. Experts from France propose 

that each professor conduct a critical review of their own course content to identify which parts “are 

the problem” and which “are the solution,” that is, an internal transformation of the faculty and the 

ethical consistency of the institution itself, in addition to ensuring institutional coherence (e.g., 

rethinking international student mobility). Spain advocates integrating the sustainability variable into 

business decision-making across all areas (marketing, finance, etc.) and fostering critical thinking 

about the growth model, preferring a teacher-led evolution. In comparison, Turkey seeks mandatory 

standardization, while France and Spain seek faculty self-reflection and cross-cutting technical 

integration. 

 

● Turkey: "Introduction of a compulsory foundational sustainability course in the first year". "Shift 

from 'abstract concepts' to 'practical, lived workplace competences'". 

● Lithuania: "Strengthen analytical skills in the curriculum—especially data analysis methods". 

"Embed sustainability/green competencies in every course, rather than isolating them". 

● France: "Training all teachers on sustainability, so that they better understand the importance of 

the green transition". "Rethink international mobility... the shift should be toward longer, more 

meaningful stays". 

● Spain: "Incorporate the sustainability variable into business decision-making". "Implementing 

dual materiality as a common language across the entire faculty" 

 

Based on the experts’ responses, a comparative table of the primary recommendations for curriculum 

change in the context of the green transition as identified by experts is shown. 
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Comparative Table: Expert Recommendations for Curriculum Change 

Country 
Primary 

Recommendation 
Key Focus / Approach 

Turkey 

Mandatory 

foundational 

courses and 

mindset shift. 

Making sustainability a compulsory pillar from the first year. The focus is 

on moving from "abstract concepts" to practical workplace competencies 

and shifting the economic paradigm from profit-maximization to 

stakeholder orientation. There is a specific call to integrate Sustainability 

Management and Reporting as a mandatory technical foundation. 

Lithuania 

Analytical skills 

and practical 

integration through 

assignments. 

Strengthening analytical and data analysis skills to help students process 

new green policies. Experts recommend embedding green competencies 

across all subjects through concrete assignments, homework, and group 

projects. There is also an emphasis on producing tangible outputs 

(portfolios and initiatives) rather than just completing theory. 

France 

Faculty training and 

institutional 

coherence 

("Walking the 

talk"). 

Training professors to change their mindset and ensure they can identify 

which parts of their syllabus are "part of the solution" or "part of the 

problem". There is a unique call for institutional coherence, specifically 

rethinking international mobility (favoring longer, meaningful stays over 

short-term flights). Experts also suggest reframing sustainability as a 

lucrative career opportunity rather than a moral sacrifice. 

Spain 

Integration into 

business decision-

making and 

technical areas. 

Incorporating the sustainability variable into business decision-making 

across all areas (marketing, finance, etc.). Experts recommend using "dual 

materiality" as a common technical language for evaluation. While some 

call for mandatory integration in accounting and finance, others emphasize a 

"bottom-up" approach driven by the voluntary initiative of teachers rather 

than top-down mandates. 

 

General Conclusions 
 

The integration of the green transition into EAS curricula is described across the interviews as a fundamental 

and systemic transformation rather than a mere addition of topics to the existing curriculum. Experts emphasize 

that this transition requires a paradigm shift away from traditional neoclassical models of profit maximization 

toward systems-based, multi-goal frameworks that account for environmental and social externalities. 

 

Core Strategies for Integration 
 

The experts’ interviews identify several primary strategies for embedding the green transition into EAS 

education: 

● Mandatory vs. Elective Provision. There is a strong consensus that sustainability must move from being 

an optional elective to a mandatory pillar of education. Experts argue that leaving it as an elective prevents 

the systematic development of necessary competencies and fails to prepare students for a job market that 

increasingly demands ESG (Environmental, Social, and Governance) expertise. 

● Transversal (Horizontal) Integration. Instead of isolated "green" courses, experts advocate for weaving 

sustainability into the core logic of all disciplines. This includes redesigning fundamental subjects:  

o Economics: Integrating externalities, green growth, and circular economy into micro and 

macroeconomics. 

o Finance and Accounting: Transitioning to sustainability reporting, carbon accounting, and green 

finance. 

o Marketing: Shifting toward circular business models and managing "brand purpose" rather than 

just functional product benefits. 

● Top-Down vs. Bottom-Up Approaches: National strategies vary significantly:  
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o Turkey. Favors strong top-down guidance from central authorities like YÖK to establish 

mandatory minimum standards and national curriculum commissions. 

o France. Integration is heavily driven by international accreditations (AACSB, EFMD) and 

national regulations, which impose specific criteria and quotas on institutions. 

o Lithuania. Focuses on embedding green goals into university-level strategic plans, allowing for 

institutional autonomy while following EU-wide priorities. 

o Spain. Experts often suggest a professor-led, voluntary approach where faculty are encouraged to 

integrate sustainability based on their own professional experience and practical case studies. 

 

Implications for the EAS Educational Landscape 
 

The broader implications of these integration strategies involve a complete rethink of how business schools 

and economics faculties operate: 

 

● Deconstruction of Economic Dogma. The transition challenges the "single-goal" model of organizations. 

In Spain, experts advocate for moving beyond the "profit-maximization" paradigm to teach economic, 

social, and environmental value. 

● Interdisciplinary Necessity. The green transition is inherently multidimensional, requiring EAS education 

to collaborate with ecology, engineering, and law. This interdisciplinary shift is essential to prevent 

graduates from being "unaware of the technical details" required for modern sustainability roles. 

● Faculty Upskilling and "Unlearning". A major implication is the need for professors to "unlearn" 

traditional models of infinite growth. The shortage of qualified academic staff is cited as a critical 

bottleneck, necessitating intensive professional development and the training of a new generation of 

academics specialized in sustainability. 

● Practical and Applied Learning. Strategies emphasize moving from "abstract concepts" to challenge-based 

and project-based learning. This involves using real-world case studies and collaborating with industry to 

show students that sustainability is a "market requirement" and a viable career path, rather than just a moral 

or ideological choice. 

 

Interviews indicate that the green transition is not a peripheral issue, but rather a systemic transformation that 

affects all disciplines within the EAS field. The disciplinary areas most affected and the specific implications 

mentioned in the sources are detailed below: 

1. Economics (Micro, Macro, and Development). This is one of the areas most in need of fundamental redesign. 

● Microeconomics. It must integrate environmental externalities and the concept of natural capital on the 

same level as physical or human capital. 

● Macroeconomics. A shift is required toward models of green growth and the circular economy, and a 

reevaluation of infinite growth models based on finite resources. 

● Applied and Development Economics. The focus must shift toward sustainable development and the 

ecological economy. 

 

2. Accounting, Auditing, and Reporting. This area faces immediate technical demands due to new regulations 

(such as the CSRD in the EU). 

● Carbon Accounting. This is identified as an essential and urgent technical skill. 

● Sustainability Reporting (ESG). Experts note that traditional accounting must evolve toward the triple 

bottom line (economic, social, and environmental) and integrated reporting. 

● Auditing. It must incorporate the verification of non-financial information and the management of 

reputational risks linked to greenwashing. 

 

3. Finance. IT is being forced to expand beyond monetary returns. 
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● Sustainable Finance: Includes the study of green bonds, ESG criteria in investing, and new financial 

instruments. 

● Risk Management: Graduates must learn to measure the material financial risk arising from climate 

uncertainty, including physical risks and regulatory transition risks. 

 

4. Business Management and Operations 

● Strategy and Governance. Sustainability must be the driver of innovation, not merely an afterthought. 

● Supply Chain Management. It must evolve into sustainable supply chain management and reverse 

logistics. 

● Human Resources. It is critical for the upskilling of the current workforce in transition-related skills. 

 

5. Marketing 

● Brand Purpose. The focus shifts from the functional benefits of the product to managing brand purpose 

linked to social and environmental challenges. 

● Circular Economy. Servitization (selling the service/use rather than the physical product) is highlighted as 

a new business model within the marketing mix. 

 

6. Public Administration, Politics, and International Relations 

● Public Management. Incorporation of green public procurement, environmental taxation (carbon taxes), 

and green budgeting. 

● International Relations. Focus on climate diplomacy, international environmental regimes, and the 

geopolitical impact of climate change. 

 

7. Emerging and Cross-Cutting Areas 

● Labor Economics. Focused on the creation of green jobs and the identification of new skills needed by the 

market. 

● Law. Need to understand environmental legislation and regulatory frameworks (such as the European 

Green Deal) that now permeate all administrative activities. 

 

In summary, the experts argue that it is not enough to add a “green chapter” to existing textbooks; a total 

reconfiguration of the educational value proposition is necessary, where sustainability serves as the common 

language (such as “double materiality”) that connects all these disciplines. 

 

Ultimately, this international experts’ panel suggests that failing to integrate these strategies today will lead to 

a "competence shortage" and a mismatch between university education and the urgent demands of a global 

green economy. 

 

Appendix: Expert panel interview guideline 
 

 

 


